o

and teach a lesson on following directions.
(c 1) (Micro-teaching)

3.b Using the course outline for the study skills
listed urder c 1, 2, 3, the trainee will be
able to achieve at least 90% efficiency on
an objective test,

3.c Using any one of the six organization skills
listed in the course outline, the trainee
will prepare and teach a lesson of 10-15
minutes duration. (C 4) (Micro-teaching)

3.4 Using any one of the eight specialized study
skills listed in the course outline, the
trainee will prepare and teach a lesson.

(C 5) (Micro~teaching)

3.e Observing an intermediate social studies
lesson for which the objective is to assist
pupils in developing a plan for study in
the content areas, the trainee will prepare
a brief written description of the plan.

(Cc 6)

Sub~goal 4: The trainee will become proficient in
developing instructional strategies to assist
pupils in adjusting rate to purpose.

Competency

4.a Using middle grade social studies material,
the trainee will be able to (1) select a
purpose or purposes for reading the
material, and (2) determine the appropriate
rate and/or rates of reading skills.

(b1, 2, 3)




Part II. Providing for Individual Differences

S 1b-goal 5: The trainee, using informal procedures, *
will be able to assess achievement in reading
in terms of individual abilities and will be
able to diagnose individual study skill strengths
and weaknesses via use of standardized tests,

Competenc .es

~ 5.a Using informal procedures, the trainee will
’ (1) administer an informal reading inventory
to an individual middle-grade pupil, (2)
interpret the results, and {3) plan appro-
priate instructional strategies. (A 1)

5.b Working with a team of peers, the trainee
will (1) assist in the administration of a
group informal or a Cloze Readability
procedure to middle grade pupils, (2) assist
in the interpretation of and (3) cooperatively
Plan instructional strategies for individual
pupils. (A 1)

5.c Using the results (actual or simulated) of
any of the three standardized tests listed
in the course outline, the¢ trainee will
formulate a long-range pPlan of instruction
for one individual pupil needing remedial
instruction and for one pupil needing enrich~-
ment activities. (a 2)

Sub-goal 6: The student will beccme familjar with
various levels and types of reading macerials
for the social studies.

Competencies

6.a Using the results of the group informal or
the cloze readability procedure indicated in
A 1 of 2, the trainee will select social
studies materials in the areas tested that
are commensurate with the reading level of
the individual pupils. (B 1, 3)

*Informal procedures refer to evaluation and diagnostic
procedures which are not standardized.




6.b Using one of the long=-range plans in A 3,
the trainee will indicate materials by
title, author, and publisher which would
be appropriate for instructional purposes
in the individual situation. (B 1, 2, 3)

Part III. Planning Reading Lessons in Social Studies
Sub~goal 7: The student will be able to plan lessons

. to provide developmental reading instruction in
the social studies.

Comgetencz

7.a Selecting the appropriate social studies
concept, the trainee will prepare and teach
a 10-15 minute lesson to intermediate
grade pupils. (A and B)
See also: I B3 and I1C 1, 3 and 4.
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PHASE III: CULMINATING EXPERIENCES

Overview:

Phase III is designed to complete the integratior. of
social science and educational material in such a way that the
trainee emerges with some very practical preparation for the time
he begins to teach on his own. As such, the phase has a number
of features which run through each of its components: (1) In
each of the six components, social science and education elements
are fully combined; the trainee entering the phase has developed
considerable skill as a teacher and as a social scientist; the
trainee has also combined elements from both strands on a number
of occasions, and in this phase he is asked to bring all of his
skills together in such a way that he can have the maximum impact
on those he will eventually teach, (2) Phase III is highly in-
dividualized; each trainee passing through the phase will have
his own unique set of experiences. Where trainees are gathered
in large sections, as in components A and C, they are gathered
only to enable each individual trainee to better utilize the
resources of Lis peers. Each trainee will have a substantial
degree of control over the way he chooses to use the situation.
(3) The focus of the phase is away from the campus and toward
the local community. In component A the trainee is preparing
for off-campus activity, components C and D take place in the
local community, component B concurrently in the local community
and at the University, and components E and F enable the trainee
to react, with guidance, to his earlier experiences in the phase
and in the program as a whole. Table III: 1 gives an outline of
the phase and Table III: 2 suggests its chrornology.

Component A is an extensive experience in integrating and
planning which stems from the A.C.E. in Phase II. It stresses
the development of a specific means to deliver knowledge of
social science thinking to elementary students. As such, it is
also a very practical lesson in educational planning and media.
Central to the component is the development of a teaching kit, or
complete set of teaching strategies, activities, and materials.
The trainee will have already developed and worked with many of
the individual components of the kit. Others will be borrowed
from existing published sources. The aim of the component is to
help the trainee shape all of these materials into a cohesive
whole which will be uniquely suited for his style of teaching.
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TABLE IXTI: 1 f
Component [Yeat; Sem, Credit Team_Composit.ion
A. Workshop: Junior |Second|3 sem. hours|{l Media Specialist
Development of 1 Educationist
Teaching Kit 1l Social Scientist
B. Field Experience Senior |First |10sem, hours|l Public School
(Student Teaching) Supervising
Teacher
C. Pedagogy Seminar Senior|First {2 sem. hours|l Educationist
o (and consultants)
D. Community Study Junior {Second|{3 sem. hours|l Social Scientist
Seminar & & (and consultants)
Senior|First
E. Independent Study |Senior|Second|{3 sem. hours|l Educationist
(with options) 1 Social Scientist
(ana staff ccnsulta-
— tior.)
F. Culminating Seminar| Senior|Second|3 sem. hours|l Educationist
1 1 Social Scientist
TABLE IITI: 2

JUNIOR YEAR

SENIOR YEAR

Second Semester

First Semester

Second Semester

(A) Workshop

{(Teaching Kit)
3 sem. hours

Bt i, il “ortion S, e, e, as, Tt —m
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Concurrent Phase II
Experiences:

Applied Classroom
Experiences
1. Self-Instruc. Lab.
2. Teaching Clinic
3. On~going Seminar

(B) Field Experience
(Student Teaching)
10 sem. hours

Seminars:
(c) Pedagogy
2 sem. hours

(D) community Study
3 sem. hours

(E) Independent Study
(with options)
3 sem, hours

(F) Culminating
Seminar
3 sem. hours
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The guided experience of developing the kit is viewed as much
more important than the kit itself. Even if the new teacher is
able to use only a small fraction of the kit he will have the
vitally important experience of bringing together diverse
waterials and focusing them on the achievement of some clear-cut
long range objectives.

Components B and D occur in the setting of a local community
school. Component B gives the trainee the chance to test materials
and strategies as well as the chance to test himself when he is
in close contact with grade school students over an extended
period of time. Component C, a seminar which takes place at the
same time as student teaching, provides the trainee with profes-
sional and peer group guidance; it is a chance to exchange ideas
and strategies, to talk about problems, and to call in a wide
range of expert help from the university. Component D reflects
the strongly held belief that the truly effective social science
teacher must continue to function as a social scientist after he
leaves the university. It is a study of some phase of the com-
munity, or the social patterns of the classroom, in which the
trainee will use the methodology of the social sciences to improve
his effectiveness as a teacher. 1It is the kind of examination
the teacher will hopefully be engaged in throughout his career.

Components E and F give the trainee a chance to individually
react to the field experience and to the program as a whole. After
he returns from the field, during the second semester of the senior
year, the trainee is offered an opportunity to follow one of
three options. He may decide to serve as a senior program assist-
ant; as such he will use his skills and experiences to help in
the instruction of trainees going through earlier phases. He
can provide feedback to those teaching the earlier phases and
offer practical credible guidance to the trainees in these
phases. He may also participate in an active way in the design
and execution of clinical experiences, he may offer peer guidance
to those student teaching, and he may aid in assessing the entire-
program or any of its phases.

As a second option in component E, the trainee may decide he
would benefit from additional courses in areas of social science
or education where he has developed an interest or found a weak-
ness. A third choice would be for the trainee to engage in inde-
pendent study, either by himself, or with some community agency.

Component F is a final evaluation seminar designed both to
assess the trainee and tc modify the entire program. Trainees

|
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would have a substantial part in the organizing of this semester.
Hopefully, the seminar would also include input from trainees
who had passed through the program in previous years and were
now teaching, as well as instructional personnel from all phases
of the program and personnel from the school systems where
elements of the program were being tested.

Overall, Phase III is essentially assimilative in that it
draws together 311 of the previous developments and seeks to
translate them into a cohesive instructional performance.

Major Themes of the Phase:

Throughout the components of Phase III there are four
general themes. One or more of the themes is expressed in the
General Goals of each component; these themes both bind the phase
together and provide continuity between Phase III and the earlier
portions of the program. The first theme is the primary one for
the phase and the following three themes, (a) reflect the
chrorological position of the phase at the end of the program,
and (b) reflect the extreme importance attached by the whole
program to continual review, refinement, application and reen-
forcement of certain fundamental skills. The themes are:

I. Achieving a complete integration of social science and
pedagogy in such a way that the teacher leaving the program is
capable of teaching the best possible social Science in the best
possible way.

II. Reviewing, reenforcing, and evaluating specific social
science and pedagogical skills first introduced in earlier
phases of the program.

III. Continuing to provide the student with a series of
experiences to help him become a more perceptive social scientist
and teacher. (There are no specific competencies associated
with these experiences. Each student will react differently to
the experiences and the learning will be of a type which can
neither be fully predicted nor articulated.)

IV. Establishing a final mechanism whereby the entire
program can be reviewed and assessed by its participants,

When each of the above themes becomes a major element in a
General Goal, or Sub-goal of a component of the phase, the theme

number and abbreviation will follow the goal in parenthesis. The

P
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abbreviations are as follows:

I. Integrate

II. Review and Refine

III. Experience

IV. Evaluate Program

COMPONENT A: WORKSHOP--DEVELOPMENT OF TEACHING KITS

General Goal

To give the trainee an opportunity to review and assess
the social science and pedagogical knowledge and skills
acquired in previous components of the pProgram; and to
combine the knowledge and skills into a unified, coherent,
and personal set of strategies, activities, and materials
which he can effectively utilize in the classroom,

(I. Inteqgrate, II. Review and Refine)

Sub-goal 1l: To review and assess the social science and
pedagogical knowledge and skills acquired in previous
components of the program.

Competencies

l.a Given a set of criteria the trainee will be able
to identify and locate material which meet the
criteria,

L.b Given a set of criteria the trainee will be able
to analyze material in terms of the criteria.

l.c Given a set of criteria the trainee will be able
to evaluate the potential of material to meet the
criteria,

1.4 Given a set of criteria the trainee will be able

to adapt or redesign material to better meet the
criteria,

l.e Given a specific objective the trainee will be
able to design teaching strategies to help accomplish
the objective.
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1.f Given a specific objective the trainee will be
able to design teaching materials to help ac~
complish the objective.

l.g Given a specific objective the trainee will be
able to design activities to help accomplish the
objective.

1l.h Given a problem, issue, or topic the trainee will
be able to develop appropriate social science
objectives.

l.i Given the problem, issue, or topic (and the ob-
jectives developed in 1.h above) the trainee will
be able to design appropriate teaching strategies
to help accomplish the objectives.

1.j Given the problem, issue, or topic (and the ob-
jectives developed in 1.h above) the trainee will
be able to design appropriate activities te help
accomplish the objectives.

1.k Given the problem, issue, or topic (and the ob=
jectives developed in 1.h above) the trainee will
be able to design appropriate materials to help
accomplish the objectives.

Sub-goal 2: To combine the social science and pedagogical

knowledge and skills acquired in previous components

of the program into a unified, coherent, and personal
set of strategies, activities, and materials which he
can effectively utilize in the classroom. (I. Integrate)

Competencies

2.a Develop (or select and adapt) precise behavioral
objectives for a complete social science instruc-
tional program for one grade level,

2.b Develop (or select and adapt) precise evaluative
procedures for a complete social science instruc-
tional program for one grade level.

2.c Develop (or select and adapt) specific pupil
materials for a complete social science instruce
tiocnal program for one grade level.
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2.4

2.f

2.h

Activities
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Develop (or select and adapt) specific pupil
activities for a complete social science
instructional program for cne grade level.

Develop (or select and adapt) specific
teaching strategies for a complete social
science instructional program for one grade
level.

Develop (or select and adapt) specific
alternative or replacement strategies for
a complete social science instructional
program for one grade level.

Develop one (or more) completely original
major components for a complete social
science instructional program for one grade
level (including objectives, evaluatjve
procedures, strategies, activities apq
materials).

Evaluate all objectives, evaluative pro-
cedures, strategies, activities, and materials
specified in 2.a through 2.9 in terms of
their appropriateness for the maturity level
of the pupils involved. (Revise as needed)

Evaluate all objectives, evaluative pro~-
cedures, strategies, activities and materials
specified in 2.a through 2.g in terms of
their soundness as an application of spcial
science concepts and mode of inquiry.

(Revise as needed)

Evaluate all objectives, evaluative pro~
cedures, strategies, activities, and materials
specified in 2.a through 2.9 in terms of
their potential for encouraging pupil in-
volvement and interest in his cultural
environment. (Revise as needed)

After the trainee has completed Phase II of the Social
Science Component of the program and the bulk of his
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social science course work he will join a group of

25-30 other trainees and three faculty members from both
education and the social sciences in the 3-semester

hour workshop course.* fThe initial class sessions of the
course will involve all of the trainees during the
regular assigned class periods. During this time the
nature of the course will be explained, a set of resource
materials will be intrcduced, the requirements of the
teaching kit will be set forth in detail, and the group
will make a series of Preliminary decisions relative to
the details and logistics of the experience to follow.

The resource materials made available to trainees wiil
consist of a comprehensive set of teaching strategies,
activities, and materials from a variety of sources.
Included will be materials from social studies curriculum
development projects, popular curriculum series, out~-
standing school systems, and students who have earlier
completed the total program. Where possible the resource
materials will include evaluations made by scholars,
teachers, and former culminating course trainees.

As the course continues, the number of meetings involving ,
the entire group will diminish. Small groups or indi-
viduals will begin, with the guidance of faculty, to
develop components for sets of teaching materials and to
analyze and evaluate materials selected from the set of
resource materials or other sources. Once or twiceé each
week the entire group will come together to exchange

ideas, to listen to outside resource people, to engage

in activities such as simulations requiring large groups,
and to evaluate and re-direct their activities.

As the course progresses further, individuals or groups will
begin to make limited tests in the campus laboratory school
classes of the materials they have selected or developed.
Those making the tests will present results to the class

as a whole. While the testing is in progress the remainder
of the group will continue with further selection, development

*The workshop faculty and the committee evaluating the teach-~
ing kit will consist of an elementary education specialist, a
media specialist and a social scientist. Other specialists will
Sérve as consultants as needed.
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and refinement of materials.

As soon as is feasible during the semester each trainee
will present a preliminary draft of a teaching kit. The
teaching kit will be an integrated set of original and
selected teaching strategies, activities, and materials
of the type the trainee could use in teaching a complete
one-year social science program. The teaching kit will
consist of a number of component parts along with a
strategy for combining the various components into an
integrated program. The precise specifications for the
teaching kits are elaborated under the integrating skills
section of course objectives (see 1, ¢ above). A com-
mittee of social scientists and educators will evaluate
the preliminary draft of the teaching kit and make sug~-
gestions for its improvement.

After the initial evaluation of the teaching kit an in-
creased portion of the trainee's time will be directed
toward the improvement of the kit and toward the improve-
ment of the trainee's ability to make use of the material
included in the kit. Toward the end of the workshop the
trainee will present the completed version of the teaching
kit to the “ommittee. Failure to obtain approval of the
kit could result in the extension of this portion of the
culminating experience beyond the formal end of the course.

Evaluation

a. Continuing evaluation of preliminary skills. As the
workshop progresses the faculty will engage in a
continuing evaluation of the trainee's ability to
perform the tasks specified under sub-goal 1
(Competencies 1. a through 1. k).

Example

The trainee is asked to identify and locate reading
material which would meet the following ciiteria:

(1) 1Includes major concepts and generalizations con-
cerned with economic growth,

(2) Consistent with views of leading economists.
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(3) Appropriate to grade level of pupils.
(4) Touches upon the problem of conflicting values.

The trainee then proceeds on his own tc locate and
identify such reading material and subsequently
presents or describes them to the instructor.

Evaluation of original materials. The trainee will be
tested on his ability to independently develop a unit
while acting under certain constraints of content,
time, and intended students.

Microteaching evaluation. Segments of the teaching
kits will be utilized in microteaching experiences and
evaluated in terms of effectiveness in achieving
specific instructional objectives.

Final evaluation of integrating skills. The faculty
committee including both education and social science
specialists will comment on the preliminary draft of
the trainee's teaching kit and must approve the kit
in its final form. The criteria for evaluation are
the competencies specified under sub~goal 2 (see also
Teaching Kit Evaluation Form below).

Example

The trainee presents the final draft of his teaching
kit to the committee which examines all components

of the kit for the purpose of determining if objectives
are included and stated in behavioral terms.

If the kit is not complete in this respact, the trainee
will be required to remedy the deficiencies. If the
kit is complete with respect to the objectives, the
committee will proceed to evaluate it on another
criterion. This evaluation process will continue

until the committee approves the complete kit as con-
forming to all of the criteria specified.
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COMPONENT B: FIELD EXPERIENCE IN TEACHING

Overview

The trainee will engage in a half~time, semester long, field
teaching experience under the guidance of the field supervisor.
This experience is designed to permit him to use a maximwa number
of skills he has developed in the earlier stages of the program.
It should be noted that the trainee will enter this learning
phase with the full resources of his "teaching kit." fThe col-
lection of instructional materials and teaching strategies which
he has prepared and tested should be of great value to him
throughout his field teaching experience.

General Goal

To help students demonstrate the capacity to sustain
sequential educational activity and interpret programs through
activities designed to inform the publics served by the
schools. (I. Integrate, II. Review and Refine, III, Experi-~
ence)

Sub-goal 1: Show skill in implementing educational plans.
(I. Integrate, II. Review and Refine)

Competencies

l.a Translate socially relevant contemporary problems
into the terminology an@ concepts of social
science theory.

1l.b Develop alternate instructional strategies which
reflect consideration of cultural variation.

l.c Show how your teaching plans provide for different
modes of information delivery. Group, mediated,
personalized instruction.)

l1l.d Describe your rationale for content selection in
terms of your client population.

Sub-goal 2: Demonstrate skill in identifying and inter-
preting student feedback. (II. Review and Refine)

Competencies

2.a Identify common emotional patterns found in chile
dren and the stimuli that arouse these emotions.
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Describe the relationship between "personality"
and "self-concept."

2.c Identify and describe instances of peer influence
on personality development at diffarent ages and the
factors which determine popularity.

2.d Identify and describe instances of peer influence
in socialization.

2.e Identify and describe instances of school in=-
fluence in socialization.

2.f 1Identify and describe instances of home, school
and society influences in the development of at=-
titudes and values.

2.9 1Identify and describe interests which characterize
school age children.

2.h Assess intellectual and cognitive organization of
individual children and based on that dats plan an
appropriate learning experience in the social
sciences.

2.1 Provide evidence that the information acquired in
competencies 2.a-2.h have influenced the planning
of assigned learning experiences for children.

Sub-goal 3: Demonstrate the ability to effectively use
student feedback in one's instructional style.
(ITI. Review and Refine, III. Experience)

Competencies

3.a Identify the method used to utilize the input of
students in the instructional planning.

3.b Describe a variety of systems for developing ways
of acquiring meaningful student input.

3.c Develop social science content and presentational
strategies which are primarily student centered and
which use student input data.
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3.d Develop the integration of student input into the
instructional program,

Sub-~goal 4: Demonstrate an ability to use available
resources in instruction. (II. Review and Refine,

III. Experience)

Competencies

4.a Define the concept of a "concept."
4.b Describe hypothesis testing.

4.c Describe significant social studies curriculum
projects. (TABA Social Studies Project, Fenton
Inquiry Social Studies Project, etc.)

%,d/ Classify concepts.

4.e Identify social science concepts which may be
characterized as theoretical or empirical concepts,

4.f Describe wide applicability of scientific method.

4.9 Prepare learning experiences which show evidence
of the application of the findings of current
social studies projects. (TABA, Fenton studies....)

4.h Sshow ia your long-range plans evidence of an
crdered introduction of both empirical and theoretical
social studies concepts.

4.i Indicate in your plans the social science concepts
presented and their position in the sequence of
p.anned activities

Sub-goal 5: Demonstrate skill in assembling learning
modules which extend initial experiences. (II. Review
g and Refine)

Competencies

5S.a Describe strategies and techniques of instruction
related to the "Inquiry Approach.™"




5.b

5.4
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Identify and describe selected social science
journals and the components of social science
methodology which they contain.

Describe the differences between "convergent" and
"divergent." thinking,

Describe 3 basic kinds of critical thinking
1) conceptual analysis

2) logical analysis

3) speech-act discrimination

Describe the principles of organization which are
represented in: self-contained classroom, non-
gradedness, core programs, open space teaching,
etc.

Sub-goal 6: Demonstrate ability to implement the concept
of economy in relation to information presnetation,
(II. Review and Refine)

Competencies

6.a Generate testable hypothesis.

6.b Identify the distinguishing features of the
respective social science disciplines.

6.c Evaluate data and identify when sufficient data
have been presented to warrant formulating
generalizations.

6.d 1Identify the priority of separate informational
items.

6.e Describe the influence of socio-economic class
upon language development.

6.f Describe Hurlock's nine points describing concept
development in children.

6.9 Describe the }esearch findings regarding the role
of early stimulation in cognitive development,

6.h Describe the relationship between motives and

behavior as presented by Kagan.
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6.i Demonstrate the ability to select an appropriate
instructional strategy for teaching a specific
social studies concept.

6.j Demonstrate tl.e ability to utilize appropriate
audio-visual aids in planning learning experiences
for children.

Sub-goal 7: Demonstrate appropriate utilization of a variety
of procedures for evaluating pupils'’ progress,
(II. Review and Refine)

Competencies:

7.a 1Identify evaluative criteria which are appropriate
to specific social s jence concepts.

7.b Identify hypotheses which can be generalized to a
larger number of randomly selected cases.

7.c Identify and describe data used to evaluate and
test hypotheses.

7.d Describe implications of the outcomes of hypothesis
testing for direct action.

7.e Describe the use of social science for evaluating
means of action.

7.f Design a test instrument for a specific social
studies unit and make an analysis of the results.

7.9 Prepare a specific learning experience for a small
group of children, analyze the results, and plan
remedial procedures,

Sub-goal 8: Experience sustained teaching in a community
setting. (III. Experience)

(No specific competencies required,)

Activities

During the first semester of the senior year, the trainees
will be routed into one of three tracks for a field experi-
ence, The trainee may have an 18 week half-day experience
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in a rural setting or an 18 week half-day experience in an
urban situation or an 18 week half-day experience in a sube-
urban situation. Because of the locale of the university
and the focus of the program, approximately two-thirds of
the trainees will intern in rural settings. It is expected
that the trainee will have a chance to develop depth in his
field teaching experience through the provision of these
options.

a. Prepare and cause to be implemented, a self~instructional
program of studies. Select a topic which is parallel
to a conventional instructional unit so that comparative
data will be available for an assessment of the alterna-
tive,

—

(1) Submit his plans for an extended set of teaching
experiences along with a log of the daily activities
carried out. Supply a rationale for the changes
from the original plans.

b. Keep a log of student activity for selected students
and based on that data, predict future behavior. Record
subsequent output and verify the level of accuracy.

(1) Act as a leader for a discussion relating to a
unit of study.

c. Present open-ended problems which evoke student motiva-
tion and refrain from suggesting study st.rategies,
Encourage each student to pursue the problems in his
unique way. Examine the study strategies developed in
terms of criteria for selecting learning activities.

(1) Formulate participatory models for student involve-
ment in educational activity planning, management
policy planning and other arcas of enterprise
which generally concern students, i.e., a student~-
teacher planning group, student program study
group (idea generation), etc.

(2) Utilize teacher-pupil planning in the initiation
and culmination phases of a unit.

d. Select content appropriate to mini-~lessons and develop
several instructional approaches:
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Oral presentation (lecture)
Discussion (exploratory discussion)
Programmed (self-instruction)
Inquiry (problem-study)

(1) Establish investigative teams to study selected
problems (school vandalism, trash disposal,
student protection groups, etc.). Determine all
of the potential resources which could be of value
to this study. Examine each decision to verify
the reasons for accepting or rejecting the learning
resource,

As a member of a paired team, plan independently for the
single instructional activity. Without disclosing what
has been planned, the trainee will teach one day fol-
lowed by his partner the next day. Each day the
trainees ‘will discuss the rationale for their planning
with each other.

(1) Plan and implement a unit of study in terms of
available resources and teaching strategies.

Write a program of studies designed as a self~-instruction
experience,

(1) Analyze the presentations recorded on video~tape
and project the implication of his analysis for
succeeding lessons.

Using the methods of public opinion survey, construct
an instrument which will gather and process client
opinions effectively.

(1) Use tests, rating devices in order to evaluate
learning and ultimately, instructional design,

Participate in some professional organization related
to career interests,

(1) Attend professional meetings of organizations
which represent his career interests; i.e., NCSS,
AHS, etc.
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i. Develop task descriptions which can serve as guide~-
lines during implementation and which are amenable to
performance measure.

(1) Prepare video tapes for the purpose of self-
evaluation. Identification of strengths and
weaknesses,

j. Plan and chair a meeting of room parents where the
program is concerned with explaining the nature and
purpose of his classroom operation. Reflect the
special needs of his student constituency and provide
opportunity for audience input.

k. Perform the operations of programmed materials which
present stenographic reports of case problems through
to a solution. Ascertain the minimum number of steps
necessary for solution and rank the steps in order
of importance,

(1) Keep a running log of classrcom activities as a
program presenter. Periodically classify his
tasks and relate time use to his planning criteria.

l. Participate in weekly critiques or rap sessions with
supervising teachers.

m. Construct and validate test items design for a unit
of instruction.

Evaluation

a. Compare the data according to pre-established criteria.
(Research study model)

(1) Examine the materials submitted. (Subjective
judgment)

b. Compare predictions with recorded performance,
(Analysis)

(1) Use Flanders' interaction analysis technique to
enhance objectivity when making judgments about
teacher pupil participation in a structured
discussion. (Objective data rececrd)
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Analyze performance in terms of criteria, (Observation)

(1) Assess the modes of involvement in terms of the

nature of student involvement. (Subjective judg-
ment)

Subject the instructional strategies developed to
expert evaluation. (Jury panel)

(1) Determine the breadth of resources proposed and
the possible value of these resources.
(Subjective judgment)

Compare his lesson plans with his peer's performance
and plans, (Subjective self-evaluation)

Verify his implications following the teaching.
(Assessment)

Collect a sample of test data and subject his instrument
to a validation through statistical analysis,
(Research study model)

Demonstrate his participation and keep a record of
activities. (Tangible evidence)

Submit his proposed educational tasks to performance
measure. (Performance data)

Record his activities in connection with his efforts
along with his perception of the value of his efforts,
(Self-appraisal-record)

(1) Interview administrators, teachers, para-profes-
sionals and custodians with whom the trainee has
worked, (Subjective judgment)

Arrange for an expert observer to witness his presenta-
tion and evaluate it in accordance with criteria.
(Expert-jury)

Compare his results with the answers. (Jury)

Use every opportunity to enhance friendships with and
among students as he plans learning activities consistent
with student needs and interests,
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n., Use established evaluation criteria to exzmine his own
per formance,

0. A social scientist will periodically evaluate lessons

taught with the aim of assessing social science cone
tent,
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COMPONENT C: PEDAGOGY SEMINAR

General Goal

The group which is engaged in the field experience in teach-
ing will meet in the local community to discuss, cnordinate
and evaluate their activities. (III. Experience)

Sub~goal 1l: To permit the trainee to compare problems
encountered in the field experience and discuss possible
solutions. (III. Experience)

Sub-goal 2: To permit trainees who have selected the .rural,
urban, and suburban situations to compare techniques,
classes, and results. (III. Experience)

Sub-goal 3: To discuss the success or failure of various
elements tested during the field experience,
(III. Experience)

Sub-goal 4: To organize the testing of the same materials
in different settings. (III. Experience)

Sub-goal 5: To have professional advice available to aid
in planning, teaching znd evaluation. (III. Experience)

Activities
A seminar meeting during the week, probably on week-ends.
The precise form and content to be determined according
to the needs of the trainee involved.

Evaluation

To be determined in accord with the particular activities
selected.
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COMPONENT D: COMMUNITY STUDY SEMINAR

overview

The trainee will conduct an independent social science study
directed at some element of the community in which he is student
teaching. It will be done in cooperation with a social scientist
who may or may not be the same person who is administratively in
charge of the community study seminar.

General Goal

To give the trainee experience in using social science
methodology in a non-university setting and in applying
social science methodology to the community in which he
is working or to the group with which he is working.
(II. Review and Refine, III. Experience)

Sub-goal 1: To further develop and refine the trainee's
ability to use social science methodology. (II. Review
and Refine)

Competencies

l.a The trainee will be able to clearly state the prob-
lem he wishes to deal with.

1.b The trainee will be able to state the method he
proposes to use to solve the problem. The method
selected must take into account the time available,
the data available, and the sensitivities of the
community in which he is working,

l.c The trainee will use the data and the method stated
to arrive at a satisfactory solution to the prob-
lem,

(Note: The competencies listed above are simply
an abbreviated version of the general social
science competencies elaborated on in Phase I.

If the trainee elects to present his study to the
class he is teaching then additional competencies
involving the selection and presentation of materi=
als will be needed. Such competencies have been
stated in earlier sections of the program,)
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Sub-goal 2: To give the trainee the experience in confront-
ing the problems of doing social science research out-
side the academic setting. ((II. Experience)

Sub-goal 3: To help establish for the trainee the value
of continuing local social science research for ef-
fective teaching in a community. (III. Experience)

Activities

During the last semester of the junior year, or as soon as
he learns where he will student teach, the trainee will
begin a series of background readings on that community.
This could be done as part of the continuing seminar. The
readings should be fairly broad in nature and might include
items like local history, economic surveys of the area,
studies of community proboems, material from Chambers of
Commerce, newspapers from the area, etc. These materials
could then be discussed with other trainees who will be
teaching in the same area.

When the prospective teacher begins his student teaching he
will also select some element of the local social patterns
he wishes to study in detail. The study need not be
directly related to his earlier reading. Types of studies
might include: (1) a problem of local concern, Or an item
of local history, which could be presented to the class
being taught; (2) a study focusing on some aspect of the
social behavior of the students being taught; (3) a study
focusing on some phase of the community as a whole which
would not be in a form to be presented to his class,

For the first few weeks the entire group of student teachers
would meet once or twice a week with a social scientist.
During these meetings the groups would be concerned with
(1) possible areas for study, [2) the appropriateness or
inappropriateness of particular research techniques, (3)
local resources available, and (4) selecting an advisor

to work with the trainee on his particular problem. The
advisor might be the social scientist working directly with
the group or one recommended from the campus staff. For
the remainder of the semester the student teacher group
would meet as it saw fit, either with or without the social
scientist. Common problems could be discussed and addi-
tional local or campus personnel brought int. Most of the
project would be done as independent research with the
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help of the advisor.

Near the end of the semester a written version of the com—
munity study would be submitted to the advisor who would
assign a grade and pass the study on to the social science
coordinating committee. The coordinating committee would
.assess the appropriateness of the study to the general
aims of the program and might wish to modify the require-
ments for future studies. The project would then be placed
in a file where it would be available to the next group of
trainees passing through the program.
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COMPONENT E:

General Goal

INDEPENDENT STUDY

To enable each student to select options which he perceives

will be

of greatest value to him in fulfilling the role of

a social science specialist in the elementary school.
(II. Review and Refine, III. Experience, IV. Evaluate

Program)

Options

a.

Senior Program Assistant. 1In this capacity the
trainee would join an interdisciplinary faculty
team involved in some phase of the instruction.
His most effective use would be to work with a

clinical experience team and by doing so bring

about program changes whenever needed.

Independent Researcher. The trainee would engage
in sophisticated research activity with the pur-
pose of improving his skills as a researcher.

The projects could be in concert with community
agencies or other units of government which are
directly concerned with the topics selected by the
student.

Peer Assistant Teacher. The trainee would work with
a beginning trainee in his field experience to
develop the advanced trainee's leadership skills.
This role would also provide an opportunity for

him to develop evaluation skills in the role of
assessment officer.

Advanced Study in Selected Fields. The trainee
would select courses and/or independent study
projects in which he has a personal interest or
need.

Sub-goal 1l: Demonstrate leadership skills through service
as co~teacher, program evaluator, peer discussant in
a student-staff role. (III. Experience, IV. Evaluate

Program) "

Competencies

ko v e b
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l.b

l.d

Write an objective critique of a trainee's learning
unit,

Organize staff resources to provide for the
systematic review and evaluation of a trainee's
work plans and performance. (Prepare for a
staffing.)

Plan a corrective program for a trainee experiencing
difficulty with the classroom evaluation of his
instructional objectives.

Prepare an evaluative instrument to use with
trainees in viewing video tapes of clinical

teaching.

Develop an instructional lesson assessment strategy
which permits paired evaluators to independently
asséss instruction and later compare outcomes.

Sub-goal 2: Assume responsibility for program evaluation
and improvement through the quality of his input in
the continuing seminar. (IV. Evaluate Program)

Competencies

™

«a

2.b

Prepare and present objective evidence of your work
in selected phases of the preparation program
(i.e., evidence of questioning skill, logical
consistency of lesson plans.....).

Maintain a program activity log showing the
activity and your rationale for the activity
along with a self-evaluation of your performance.

Sub-goal 3: Demonstrate initiative and research capabilities
through independently conceived research efforts.
(II. Review and Ref;..2)

Competencies

3.a

Write a research proposal.

3.b Conduct a survey of the literature in a research

of your own interest,




3.d
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Prepare a data gathering procedure with instrumenta-
tion for a research topic of your chojce.

Prepare a list of possible research proposals
involving civic and social agencies which are
within the range of your capabilities and
resources,

Replicate a study to verify its findings and

test your application of research skills.

(Select = reported study which is manageable within
your per:. 1al restraint pattern.)

Secure a consultant work experience with a social/
community agency which provides actual exXperience
with an on-going research effort. (Possibly data
gathering or analysis.)

Sub-goal 4: Engage in self-evaluation activities. (II. Re-

view and Refine)

Competencies

4.a

4.b

4.d

Activities

Ae.

Submit your work proposals to the program team
evaluators.

State performance expectations for selected
instructional lessons.

Request observation of your actual performance in
terms of your statement of performance expecta~
tions. (Request peer evaluators.)

Compare your self-evaluation with that of the
peer evaluator.

Accept the responsibility of assisting a beginning field
experience trainee in the preparation and implementation
of a learning unit. 1In this role serve as a resource
expert and project evaluator. Critique the work and
guide the development of new alternatives where needed,




b. Join an evaluation team which undertakes the assessment
of a segment of the program; i.e., mini-class teaching,
constructing instructional aids, testing programmed
material, evaluating video~tapes, and acting as inde-
pendent auditor on a request basis.

C. Prepare student-staff leaders for roles as program
evaluators through:

(1) Application of established criteria to pre-recorded
mini-class sections.

(2) Presenting data recording strategies; i.e.,
classification systems.

(3) Paired practice sessions.

d. In cooperation with public agencies, develop a study
proposal which represents an extension of his pro-
ficiencies.

(1) Participate in a community action program,

(2) Provide investigative service for some areas of
social concern (housing or race relations).

(3) work for a political candidate or office holder.

(4) wWork with some unit of local government (welfare
service, county health, youth house).

Evaluation

a. Compare the results of his evaluation tasks with a
co-evaluator's,

b. Be observed by an evaluation team in the role of co-
teacher, program evaluator, and peer discussant.

c. Develop self-instructional materials which relate
established criteria to tasks. Each mini-class tape
would necessitate the trainee's viewing the tape.
The trainee's responses would be compared to the
model on videotape.
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Construct an evaluation statement which reflects
performance levels for each major activity in a com-
munity action program.

Evaluation of the proposal by members of the evaluation
team.

Evaluation of trainee's progress in terms of the goals
of the program by a faculty team.
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COMPONENT F: CULMINATING SEMINAR

General Goal

To provide the trainee with both personal and professional
guidance as he operates as a member of the entire group of
10 trainees and/or as an individual trainee. (II. Review

and Refine, IV. Evaluate Program)

Sub-goal 1: Demonstrate knowledge of the professional
aspects of teaching. (II. Review and Refine)

Competencies

l.a Describe the roles of teachers as expressed in
idealistic terms and as perceived in practice,

l1.b Describe the purposes served by professional
organizations representing the interests of
teachers.

l.c Describe the relationship between his duties and
responsibilities as a teacher.

l.d Describe and evaluate the ethics and responsibility
of wo'king under the conditions of academic free-
dom,

Sub-goal 2: Demonstrate knowledge of the legal aspects of
teaching in particular and of the education system in
general. (II. Review and Refine)

Competencies

2.a Describe the state's legal responsibility for
establishing and maintaining an educational
system,

2.b Describe the role of the federal government in
support of education (categorical and general
aid, title programs, etc.).

2.c Describe the legal responsibilities of local
school boards to (a) the teachers and (b) the
community,
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2.d Identify and analyze questions concerning teacher
liability in torms of his responsibilities to
students, parents, and the school board.

2.e Describe and analyze historical and contemporzry
issues that have placed constraints on the educa-
tion system (integration, aid to parochial schools).

Sub-goal 3: Demonstrate knowledge of the financial structure
for the various levels of education. (II. R-view and
Refine)

Competencies

3.a Describe the shared state-local responsibility
for financing public schools.

3.b Describe the basic financial terms that teachers
should be acquainted with (e.g., "assessed valua-
tion," "school funds," "tax rate," "bonding
capacity").

3.c Describe and analyze the causes of and proposed
solutions to the inequities among local school
districts due to differing assessment procedures.

Sub-goal 4: Demonstrate knowledge of the instructional
issues and problems encountered in contemporary educa-
tional settings. (II. Review and Refine)

Competencies

4.a Describe the problems of classroom management.

4.b Describe some of the various factors affecting
teacher performance in the classroom ("accountability,"
"ungraded classes," "team teaching," "ability
grouping, " "open schools," "performance contracte-
ing," "individualized instruction," etc.).

Sub-goal 5: Demonstrate knowledge of .~pics most often
affecting the beginning teacher. (II. Review and
Refine)

Competencies
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5.a Describe some of the interview techniques that
are employed by principals, superintendents and
directors of personnel,

5.b 1Identify and describe the difference between unit
and dual school districts.

5.c Describe and analyze the "incremental," "index, "
and "merit" types of salary schedules,

5.d Describe the responsibilities and remuneration
expected for accepting extracurricular duties.

5.e Define concept “tenure" and identify the various
factors affecting it.

5.f Describe and analyze the roles of personnel other
than teachers that are likely to affect the day~to=-
day routine of the teacher (superintendent,
principals, coordinators, special teachers, etc.).

Sub-goal 6: Take part in an overall evaluation of the
entire program. (IV. Evaluate Program)

Activities

Activities will evolve from the needs and interests of the
particular group of trainees. However, the following
activities will probably be included during the course of
the Culminating Seminar:

a. Exchanging field experiences (student teaching) in order
to determine weaknesses that could be strengthened
during the course of the seminar.

b. Having opportunities to discuss in depth with super-
vising teachers in the field the educational problems
of rural, urban and suburban schools.

¢. Formulating an educational philosophy as a direct
result of the trainee's experiences in the field and
his enrollment in the series of seminars.

d. Assessing the overall program from the standpoint of
the group and the individual trainees.
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Preparing for an interview for a position in the
public schools and becoming acquainted with follow-
up procedures,

Gaining further knowledge of the function of the
teacher as a professional.

Evaluation

Evaluation is based on the trainee's ability tc:

a.

Assess his potential strength and weakness as a social
studies specialist in terms of the basic objectives
of the total program.

Verbalize an educational pPhilosophy that would be based
on the primary objectives of the overall program as
well as on his own experiences and background.

*Topics such as collectjive bargaining, salary schedules,
teacher liability, etc., will be included at various stages in the
overall program in addition to the culminating seminar,
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General repont
INTRODUCTION

11  The Third Sub-Regional Workshop on Curriculum Development in Teacher Education was

held in Kabul, Afghanistan, on 3-10 Junc 1272. The Workshop was organized by the
Asian Institute for Teacher Educators (AITE), Quezon City, Philippines, in cooperation with the
Unesco National Commission and the Ministry of Education, Afghanistan. The theme of the
Workshop was “Basic Experiences — Direct and Indirect — for Integrating Theory and Practice
in Teacher Education.” The following Member States of Unesco in Asia we-e invited to partici-
pate in the Workshop — Afghanistan, Burma, India, Iran, Nepal, Pakistan and Sri Lanka'. AITE
requested the participating countries each to send two participants, one from the Ministry of
Education and one either from a university or a teacher training institution. Burma did not send
any participants and the participants from India could not come (see Appendix I).

12 A Planning Committee, headed by HE. Dr. M. Yasin Azim, First Deputy Minister of

Education, Actg. Minicter of Education, and Actg. Rector of the Kabul University, and
a Reception Committee with Mr. Zahir Aziz, Secretary, Afghan National Commission for Unesco,
were in charge of making the arrangements for the Workshop. AITE deputed Dr. N.P. Pillai,
Unesco Expert in Educational Research, as Director of the Workshop and Mrs. Penelope V.
Flores, Exccutive Officer, AITE, as Coordinator. The host country nominated Mr. Juma Gul Ban-
dawal as the counterpart of the Director and Dr. Abdul Ghafoor Ghaznawi as the counterpart of
Mrs. P.V. Flores. Mr. K.L. Talwar ‘was nominated to assist the Coordinators and also to be
the head of the Secretariat (see Appendix II).

13  The opening ceremony was held at the Kandahar Hall of the Hotel Inter-Continental,

Kabul. HE. Mr. Mohammed Fazell, Second Deputy Minister of Education, acted as the
Master of Ceremonies. The proceedings started with an invocation by Qazi Abdullah reciting
verses from the Holy Koran, beginning, “He who taught (the use of) the pen, taught Man
that which he knew not” H.E. Dr. Yasin Azim delivered the inaugural address. He underscored
the significant role played by teacher education in educational development, thus: “Teacher edu-
cation is the key to all educational development since, without well qualified teachers, little pro-
gress in education can be made.” Dr. N.P. Pillai, Director of the Workshop, made a statement
in which he thanked the Royal Government of Afghanistan and also described the purposes
of the Workshop. A message from Dr. Alfredo T. Morales, Director of the Asian Institute for
Teacher Educators, Quezon City, was read by Mrs. P.V. Flores. The inaugural function was
attended by distinguished teacher educators from the Ministry of Education and Kabul University
as well as members of the Afghan National Commission for Unesco, the Columbia Team, the
British Council, the American Peace Corps, and the Asia Foundation and representatives of
Unesco, UNICEF, UNDP and some of the embassies, (For the text of speeches see Annexes.)

14  Immediately after the opening ceremony the Director held an orientation session in which
he traced the genesis of the Third Sub-Regional Workshop and spelled out in detail the
end products envisaged, namely:

(i) Identifying the basic field, laboratory and clinical experiences to be provided- to every
student of teacher education, both in pre-service and in-service training, for enabling
student teachers to achieve the desired objectives.

(ii)  Grouping these experiences as direct and indirect and suggesting the site and proce-
dures for imparting each type of experience.

! Ceylon was renamed as Sri Lanka in May, 1972.
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(iii)

Distinguishing betwcen the otjectives of pre-teaching experiences and student teach-
ing experiences, and sequenciug the experiences with reference to the attainment of
objectives, specifcally:

a. to enable student teachers to acquire, at the appropriate periods of time, the
practical experiences necessary for understanding the theoretical concepts of
teacher education which are discussed (with some orderly sequence), without
causing distortions and gaps in communication between the source and the recip-
ient; and

b. to enable them tc reconmstruct a meaningful theory of education based on the
practice of education, which would be relevant to the situation currently obtain-
ing in the country as well as its aspirations for development.

(iv)  Suggesting appropriate methods of organizing pre-teaching and student teaching ex-
periences for the atfainment of the desired objectives. ¢

(v) Suggesting the changes to be effected in the organization and administration of
teacher cducation for adopting the new concepts — particularly in the content and
format of the curriculum, staffing of training institutions, staffing of cooperating
schools, and the relationships between the training institutions and the schools and
other agencies in the field of education.

(vi) Suggesting other measures necessary for installing an integrated curriculum and for
its continued improvement through innovations in curricular content, methods and
techniques. ‘

The following were elected office bearers:

HL.E. Mr. Mohd Fazell — Chairman

Mr. L A. Devendra — First Deputy Chairman

Mr. Gopi Nath Sharma — Second Deputy Chairman

Mr. Gauhar Rahman Abbassi — Rapporteur General

The rules of procedure were then adopted with HEE. Mr. Mohammed Fazell on the chair.

The

Agenda for the Workshop was also wdopted (see Appendix III ).

Three groups were formed for the working sessions. The following were elected chair-

man and rapporteur of each group:
Group A
Mr. Abdul Sami Hamid — Chairman
Mr. CJ. Allen — Rapporteur
, Group B
Mr. M. Amin — Chairman
Dr. H.S.S. Lawrence ~ Rapporteur
Group C
H.E. Mr. Mohd Fazell — Chairman
Dr. E. Edualino — Rapporteur
The list of participants in each group is given in Appendiz IV.
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General report
REVIEW OF THE PRESENT SITUATION REGARDING THE

PROVISION OF PRACTICAL EXPERIENCES IN THE
TEACHER EDUCATION CURRICULUM

Country reports from Afghanistan, Iran, Nepal, Pakistan and Sri Lanka which were pre-

sented to the Work<hop provided the basis for 2 review of the present situation with regard
to the provision of practical 2xperiences in teacher edw:cation in these countries.

21

The Objectives .

In general, it was found that the common objectives in providing practical experiences for

teachers under training were as follows:

22

(i) to acquaint teachers with the functioning of the school and classroom in actual situa-
. tions;
(ii) to acquaint teachers with teaching materials and techniques;
(iii) to observe effective teaching in the classroom by competent teachers;
(iv) to study child behaviour;
(v) to put into practice the theories of learning taught; and
(vi) to develop professional approaches to teaching.

The Organization and Conduct of Practical Experiences

221 In all the countries represented, it was found that the practical experiences given
were mostly confined to the school situation, if not to practice teaching only. Practice
teaching included observation, demonstration, discussion and participation in teaching. There
were, however, differences regarding the actual practice provided, some countries allotting
only a fixed number of teaching periods per week and others requiring sustained teach-
ing through block teaching periods. In many countries where there were two-year courses,
no practice teaching was provided before the second year. In one country of the region
(Sri Lanka) where the training course is of two years’ duration, admission to teacher
training colleges was preceded by at least three months of actual teaching experience
as well as by an entrance examination.

222 Present practices with regard to the supervision of teaching experiences were also
reviewed. It was found that in most countries supervisors from the training institutions
were responsible for providing guidance to a full class of students uncer training which
was greatly in excess of the number of five or six students which is generally recom-
mended as being desirable. In addition, these supervisors were required to cove